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ABSTRACT
Title: English-language needs in the probable work
situations of the students of the Radio, 
Television, and Film Department at Ankara 
University
Author: Z. Zeynep Şahin
Thesis Chairperson: Dr. Arlene Clachar, Bilkent
University, MA TEFL Program
Thesis Committee Members: Dr. Phyllis Dim, Ms. Patricia
J. Brenner, Bilkent 
University, MA TEFL Program
This study was designed to investigate the future
work-related English language needs of the students of
the Radio, Television, and Film Department (RTFD) at the
Faculty of Commuixication (FC) at Ankara University (AU).
With this purpose, a needs analysis was conducted at
Turkish Radio Television Corporation (TRT) which is the
major probable future work place of this specific group
of students.
Although it is accepted by many professionals such 
as Clark (1987), Hutchinson (1986), and Richards (1990) 
that in language teaching, needs assessment is a very 
important basis for determining the objectives of tlie 
curriculum and organizing the content of the programs 
especially in English For Specific Purposes (ESP), this 
kind of analysis had not yet been conducted at the FC at 
AU.
Two types of instruments were used in data 
collection: a questionnaire and an interview. The
questionnaire was distributed to 47 employees from 
different units at TRT where English is widely used, and 
the interviews were conducted with 3 managers at TRT.
In the questionnaire, employees were asked about the 
level of proficiency required and the frequency of the 
use of five major skills (reading, writing, speaking.
listening, and translation) and their subskills in 
various situations and with various materials. The 
categories of frequency levels that subjects responded to 
were never, rarely. often, always. There were two open- 
ended questions. In one, subjects were asked to indicate 
additional uses of English not covered in earlier items, 
and in the other, they were asked to make suggestions 
that might be useful in reorganizing the English language 
instruction at the faculties related to their field.
In the interviews, four open-ended questions were 
directed to 3 managers from different units at TRT. The 
interviewees were asked to talk about the tasks related 
to the use of English in their units, any deficiencies in 
the English skills of the current employees, and any 
future changes that were expected in the types of tasks 
that would be likely to affect the use of English in 
these units.
The major findings were as follows:
1. An advanced level of English is needed at TRT.
2. Reading is the most frequently used skill, which 
is followed by translation and writing.
3. Whereas speaking and listening skills are not as 
frequently needed, it is observed that these two skills 
are also considerably used.
4. A high level of proficiency is required for 
whatever skill used in the workplace.
5. Correspondence and professional material are the 
most frequent among the different sub-skills and 
materials.
6. Some forms of specific English are used at TRT.
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Background of the Study
Hutchinson and Waters (1987) explain how English 
language instruction has developed and increasingly 
gained importance all over the world in the last 40 
years. They state that up to fairly recent times, people 
generally regarded formal language learning as an 
indication of being a cultured person. However, after 
the Second World War, notable progress in the fields of 
science, technology, and commerce took place in the 
world. During this time, the United States was rapidly 
increasing its economic and industrial power. As a 
result, the latest publications in the world of science 
and other fields were largely available in English. This 
fact helped to increase the importance of learning 
English in the world. Around this time, people who were 
involved in the language learning process started to 
think about the purposes of learning a second language. 
Many learners no longer wanted to learn a language for 
the sake of knowing a language; instead, they wanted to 
benefit from their knowledge and use it practically in 
life (Hutchinson & Waters).
Moreover, professionals that dealt with language 
teaching became aware that almost all adult language 
learners were able to devote only limited time to the 
learning process. Therefore, it was impossible for them
to learn everything with respect to the language because 
that meant endless efforts on the learners' part. A 
selection from the vast amount of knowledge needed to be 
made (Brindley, 1989). Due to the shift from culture 
specific to utilitarian purpose in language learning and 
to the two related issues--time constraints and selection 
of knowledge--the learners had to be taught the material 
that directly related to the needs that they would 
actually have in life.
While the idea that for many learners, the language 
was a tool, an instrument, a helper to facilitate other 
activities that the learner participated in his or her 
environment started to receive approval, the notion of 
meeting the specific needs of the learners in designing 
language courses drew the interest of linguists and 
language teachers (Widdowson, 1981). This gave rise to a 
new movement in language teaching called English for 
Specific Purposes (ESP) in the late 1960s.
ESP by its very nature prioritizes learners' 
language needs, but, at this point, the question How are 
they going to be identified? appears as an important 
issue. This issue can be solved as Richterich and 
Chancerel (1980) and Munby (1978) propose in their works, 
by a process called needs analysis or needs assessment. 
(These two terms defined by them as collecting, 
processing, and interpreting a certain amount of
information about the needs of the learner in different 
levels are used interchangeably in the literature.)
Richterich (1980) discusses the nature of needs and 
needs analysis, saying that needs cannot be located 
easily, that is, they cannot be observed and 
differentiated as if they were concrete objects around 
us. In fact, they are not perceived at first sight.
They are detected as a result of an overall experience by 
those people who become aware of certain facts by living 
through this experience. The analyst can obtain 
information from this group or groups of people through a 
needs analysis process; then, by commenting on this 
information and deriving some conclusions, the analyst is 
able to identify and describe these needs.
As Munby (1978) states, learners' needs can be 
considered and investigated from different perspectives, 
but identification of the communicative use of English in 
the learners' target domain, or their probable work­
place, is relatively more important than others.
According to Widdowson (1981), English language 
learners' needs are divided into two main parts. One 
part deals with how the learner is going to use the 
language after instruction is over. "This is a goal 
oriented definition of needs and relates to terminal 
behaviour, the ends of learning" (p. 97). The second 
type of needs refers to everything that affects the 
students' learning during the instruction. "This is a
process-oriented definition of needs and relates to 
transitional behaviour, the means of learning" (p. 97). 
Widdowson claims that ESP writers, in general, prioritize 
the first type of needs. It is commonly accepted that 
"once the language the learners will have to deal with is 
described, then teaching courses can be devised (with 
confidence and certainty) by directly applying this 
description. Thus it is the ends that determine the 
course design" (p. 97).
Chambers (1980) supports the view of doing a job- 
related needs analysis as the first step in curriculum 
development and prioritizes Target Situation Analysis 
(TSA) in identifying real needs. Munby (1985) presents a 
model which he calls the Communication Needs Processor, 
where he describes highly detailed categories for 
discovering target situation needs; when these categories 
are worked through, a profile of the communicative use of 
English in the target situation is provided. This 
profile can be used as a base for preparing 
questionnaires and interviews which are, according to 
McDonough (1984), the most important instruments in 
collecting data.
After identification and interpretation of the 
needs, we come to the question of what to teach. Only 
after the process of a needs assessment can this question 
take the shape of the content of an ESP curriculum. 
Chambers (1980) in his model of needs analysis suggests
that after the target situation analysis is completed, 
the "intermediate objectives" (p. 31), or the stages in 
the learning process that must be completed before 
learner reaches the target be determined.
Statement of the Problem
English for Specific Purposes (ESP) programs were 
established at Ankara University (AU) in 1991. The ESP 
courses at the Faculty of Communication are in the form 
of English for Occupational Purposes (EOP); that is, 
these courses are officially called EOP and are held 
three hours a week in the third and fourth years. Based 
on the researcher's preliminary investigation--talks with 
the administrators in the Foreign Languages Department 
and the Communication Faculty-it can be said that there 
are no official documents concerning the specification of 
the objectives and the content of the ESP programs at AU. 
Although the very nature of ESP requires an 
implementation of a needs analysis as fundamental in 
setting up an ESP program, this kind of analysis had not 
been conducted at AU previously. Moreover, ESP 
instructors at AU are free to choose their materials; in 
fact, they have to design their curriculum by themselves 
with no guidance.
From the following four observations, this 
researcher concludes that there is inadequate ESP 
instruction at the Faculty of Communication at AU.
First, there are no specific objectives of the ESP 
programs based on the occupational (target language) 
needs of the students. Second, there is no established 
curriculum. Third, some students who are very 
enthusiastic about learning a foreign language (FL) try 
to satisfy their foreign language needs by attending a 
language institute unaffiliated with AU. (They consult 
the FL instructors from time to time about which 
institute to select.) Fourth, although based on informal 
conversations with the students, the researcher feels 
certain that the students in this school believe in the 
importance of knowing a foreign language, especially 
English, for their careers, those who select elective ESP 
are very few compared to the total number of students.
Out of the 176 third-year-students, only 18 selected 
English in the spring semester of 1994, and out of the 
233 fourth-year-students, only 19 selected English in the 
same semester.
The researcher is also confident that there is a 
high relationship between the motivation of the students 
and the relevance of the course content to their specific 
field of interest. Doubtlessly, an educationalist's main 
purpose should be to find out ways to promote and 
facilitate learning. Berwick (1989) explicitly states 
that researchers agree that adult learners learn better 
when the content of the language curriculum is organized 
according to their major fields of interest.
statement of the Purpose
The purpose of this research was to investigate the 
English-language needs in the probable work situations of 
the students of the Radio, Television, and Film 
Department at AU. These students are likely to be 
involved in different kinds of communication in different 
settings with different people at work. Because the goal 
in setting up an ESP course is to enable students to 
"function adequately in a target situation" (Hutchinson 6« 
Waters, 1989, p. 12), the researcher believed that by 
doing this analysis she would find out this specific 
group of learners' English language needs in their target 
domain. At the end of her research, she made 
recommendations concerning course content and design 
based on these identified needs for the ESP programs in 
the Faculty of Communication.
Research Question
The research question was as follows: What are the 
work-related English language needs of the students of 
the Radio, Television, and Film Department in the Faculty 
of Communication at Ankara University as identified by 
those currently working and using English at the probable 
work-places of the students?
CHAPTER 2 REVIEW OF LITERATURE
Introduction
This chapter is divided into ten sections. The 
introduction includes a brief summary of the problem 
dealt with in this study and the purpose of the study.
The next section explains the reasons for the emergence 
of the ESP movement. This is followed by a discussion of 
the linguistic development of ESP. After that, the 
relationship between needs and the goals and objectives 
in syllabus design is discussed. The following section 
talks about the importance of needs assessment. The next 
section discusses the steps in the needs analysis 
procedure. Section seven explains the different 
definitions, aspects, and interpretations of needs. The 
next section relates to the crux of the study where the 
researcher discusses the issue of priority in needs. It 
is followed by a section where the Communicative Needs 
Processor is briefly presented. The last section is the 
conclusion.
Summary of the Problem and Purpose
The ESP program was established at Ankara University 
(AU) in 1991. However, there has never been any 
empirical research done concerning the needs of the 
students in different faculties of AU either before or 
after this date. Because the focus of this study is the 
investigation of the future work-related needs of the
Radio, Television, and Film students at the Faculty of 
Communication (FC) at AU, it is hoped that the 
information in this study will make a contribution to the 
awareness of the target needs of this specific group of 
students.
Reasons for the Emergence of ESP 
There are three main, but interrelated reasons for 
the emergence of ESP in the decades since the end of the 
Second World War.
The Scientific and the Technologic Development
According to Hutchinson and Waters (1987), the 
scientific and technologic outburst that began in the 
United States and spread all over the world at this time 
also spurred on the ESP movement because a scientific 
language with a special style and terminology was 
created. Due to the fact that a huge amount of technical 
and scientific material was published in English, those 
who were professionals in these areas and nonnative 
speakers of English, needed to learn this specific 
.language in order to improve in their fields. Thus, the 
awareness of the existence of a specific language 
encouraged those in English-language instruction to adopt 
a new angle where the objectives of the English language 
curricula in different countries included teaching the 
scientific and technical language. In short, the ESP
movement first started in the form of English For Science 
and Technology (EST).
Inappropriate Instruction
Another important related reason that gave impetus 
to the ESP movement was the increasing dissatisfaction of 
language learners all over the world about "inappropriate 
English" (McDonough, 1984, p. 5). McDonough also 
mentions in his work that for the majority of learners, 
English language learning in educational institutions 
meant reading and understanding the literary works in 
English and American literature. They had to spend a 
huge amount of time learning vocabulary and grammar items 
that they would never meet in life.
Adult Education and Necessity of Selection
The third reason relates to the needs of adult 
education and how these needs affect the selection of 
what is taught. Mackay and Mountford (1978) explain the 
term ESP as a view generally connected with the notion of 
adult education in ELT. This is due to the adults' 
awareness of the purpose in learning a foreign language. 
Children that are taught English in the primary and 
secondary schools are not expected to use it immediately. 
Their immediate purpose is to pass the exams and their 
use of English is postponed until they come to the 
university. Mackay and Mountford go on to say that many 
adults in the tertiary level of education who are in the 
EFL situation become aware of their immediate needs.
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They either need to learn English for reading and writing 
academic texts in order to facilitate their studies at 
university or for working more efficiently to ensure 
occupational progress.
Thus, this focus on adult education, shifted the 
view of language instruction from English as an 
examination subject to English as a tool. McDonough 
(1984) introduces the term utilitarian purpose in 
teaching English that he calls the "core" (p. 5) of ESP.
The professionals started to favor the view that 
"learners cannot learn the entire language in any given 
course of instruction, so choices have to be made" 
(Brindley, 1989, p. 64). Mackay quoted in Tarone (1989, 
p. 31) explains the idea of selection like this:
"Selection is an inherent characteristic of all methods. 
Since it is impossible to teach the whole of a language, 
all methods in some way or other, whether intentionally 
or not, select the part of it they intend to teach."
This selection is made according to the needs of the 
learners. In this respect, Hutchinson and Waters (1987) 
state that "what distinguishes ESP from General English 
is not the existence of a need as such but rather an 
awareness of the need" (p. 53).
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The Linguistic Development of ESP 
Hutchinson and Waters (1987) discuss five phases in 
the linguistic development of ESP:
1. The concept of special language: register 
analysis. This phase occurred in the 1960s and in the 
early 1970s. Out of the need for effective instruction 
in English For Science and Technology (EST) at 
universities, the notion of register was developed. The 
term register means a special form of language that makes 
use of special style and special vocabulary. For 
example, linguists such as Ewer (1969), Latorre (1969), 
and Strevens (1964) stated that different fields like 
electrical engineering, physics, and biology used special 
terminology and that some linguistic items such as 
passives were encountered in one area more frequently 
than in other areas. They analyzed the English used in 
the target situations and selected the most frequent 
items and prepared materials based on this selection.
This special language is as Mackay (1978) defines it 
”a restricted repertoire of words and expressions 
selected from the whole 1anguage...[which] covers every 
requirement within a well-defined context, task or 
vocation" (p. 4). That is, it is not real language, 
according to him, because the user cannot create similar 
new sentences in new situations. The language of an 
international air-traffic controller can be considered, 
Mackay says, as "special"; however, there are different 
groups of students such as veterinary students that use 
specific vocabulary, but the syntax they use is, by no 
means, restricted. Thus, he says, "What is needed for
12
ESP is a difference in approach to data that is conceived 
not as fundamentally different in terms of linguistic 
usages, but which represents particular modes of language 
use that characterise...occupational/vocational uses of 
language in particular" (p. 5).
2. Discourse analysis. Hutchinson and Waters (1987) 
indicate that whereas register analysis focused on the 
language analysis at the sentence level, discourse 
analysis that was favored by ESP in its second stage 
dealt with the study of how sentences were connected in 
spoken and written English to form meaningful paragraphs, 
conversations, interviews, and so forth. Researchers 
such as Widdowson in Britain, and Selinker, Trimble, and 
Lackstrom in the United States (all cited in Hutchinson 
and Waters, 1987) did research to discover the 
organization and the structure of academic texts, and 
they emphasized that the study of sentences met the 
students' needs only partially and that what they 
actually needed most was the study of how sentences were 
connected to form speech acts in different communicative 
events (Hutchinson & Waters, 1987). (Speech acts are 
also called language functions or functions; they are 
utterances that undertake a function in communication.
For example, requests, orders, commands, complaints, 
etc., are speech acts.)
3. Target situation analysis. In this stage began 
the view that the learners' needs should be
13
systematically analyzed by a process called needs 
analysis. Munby (1978) who presented a model for 
determining the communicative use of English in the 
target situation and Chambers (1980) who introduced the 
term target situation analysis, favored the view that the 
first step in analyzing the students' needs should be 
taken in the target situation (Hutchinson & Waters,
1987).
4. Skills and strategies. Hutchinson and Waters 
(1987) say that the fourth stage appeared in the early 
1980s. In the first three stages, the focus was on the 
analysis of the linguistic features of the target 
situation. In the fourth stage, researchers looked below 
the surface into the mental processes that went on in the 
learners' mind while dealing with the language. It was 
argued that the teaching of skills and strategies such as 
guessing the meaning of words from the context, reading 
for specific information, and interpretation, was more 
important than the teaching of the subject-specific
i t ems.
5. A learning-centered approach. This is the last 
stage in the development of ESP and it was also favored 
by Hutchinson and Waters (1987). Here the focus is on 
the learners' learning processes that they go through 
while acquiring the language. Thus, learners' attitudes, 
abilities, and learning styles as well as their learning
14
environment are taken into consideration (Hutchinson & 
Waters).
The issue of whether ESP should focus on the 
specialized vocabulary of a field has been an enduring 
one, however. Williams (cited in McDonough, 1984) points 
out that teaching the restricted vocabulary is the job of 
the subject specialist because "narrow angle" (p. 54) ESP 
that deals with a highly specialised vocabulary is not 
teachable by a language teacher. The language specialist 
should make use of ESP in the "wide angle" (p. 54), which 
is a language that includes some specialized style and 
lexis but whose linguistic features, in general, are 
interrelated with those of General English.
Hutchinson & Waters (1987) support this idea by 
saying;
ESP is not a matter of teaching "specialised 
varieties" of English. The fact that language is 
used for a specific purpose does not imply that it 
is a special form of the language, different in kind 
from other forms. Certainly, there are some 
features which can be identified as "typical" of a 
particular context of use and which, therefore, the 
learner is more likely to meet in the target 
situation. But these differences should not be 
allowed to obscure the far larger area of common 
ground that underlies all English use, and indeed, 
all language use. (p. 18)
15
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There are also other researchers who are against 
teaching too technical an English in terms of syntax and 
lexis. One of them is Close (cited in McDonough, 1984), 
who presents three stages in learning scientific English 
and suggests that a learner should proceed through these 
stages in his language learning experiences in this 
order:
1) a foundation that could serve for any 
purpose
2) a superstructure that could serve for any 
scientific purpose
3) a later superstructure that could serve some 
special scientific purpose, (p. 54)
Goals and Objectives in Syllabus Design 
According to Tyler (1949), every educational program 
should have a specified goal. Miller (1987), defines 
objectives, goals, and aims by using the metaphors of 
Davies's "who pictures an aim as a starting point and 
direction, objectives as a series of signposts or 
milestones of achievement and the goal as the final 
destination" (p. 12).
In Taba's (1962) model of the curriculum development 
process. Step 1 is the "diagnosis of needs" (p. 12), and 
Step 2 is the "formulation of objectives" (p. 12). 
According to Widdowson (1981), "If a group of learners' 
needs for the language can be accurately specified, then
this specification can be used to determine the content 
of a language program that will meet these needs" (p.
96). Munby (1978) presents a similar view in the 
epilogue of his book Communicative Syllabus Design:
This book has been concerned with language syllabus 
design. More specifically, the contention has been 
that, where the purpose for which the target 
language is required can be identified, the syllabus 
specification is directly derivable from the prior 
identification of the communication needs of that 
particular participant or participant stereotype.
(p. 218)
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The Importance of Needs Assessment 
At this point we come to the crucial question, which 
is. How do we determine the needs! The answer to this 
question can be found by a process called needs 
assessment, by which, using interviews and questionnaires 
as instruments, the analyst is able to collect, analyze, 
and interpret information about learners’ needs.
In language teaching, needs assessment has been a 
very important basis for determining the objectives of 
the curriculum and organizing the content of the programs 
in ESP (Clark, 1987; Hutchinson, 1986; Richards, 1990)). 
In fact, needs assessment and goal-orientation--an 
attitude that prioritizes the identification of the
communicative use of English in the target situation-- 
are accepted as the two crucial characteristics of ESP.
Tarone (1989) believes that "any effort made to gain 
accurate information about situations where our students' 
need to use the language is a vast improvement over the 
alternatives of either ignoring that student need, or 
imagining that we can make up lesson plans based on what 
we suppose is needed in those situations" (p. 33).
18
The Procedure of Needs Assessment
Smith (1990) indicates four steps for a needs 
assessment process:
1. preparing for the needs assessment (which 
includes identifying the problems to study, analyzing the 
dimensions of the problems, and determining the factors 
that affect it),
2. collecting the data,
3. summarising and analyzing the data, and
4. reporting the results (p. 7).
Schütz and Derwing (cited in Mackay and Palmer, 1981) 
suggest eight levels in needs assessment:
1. Analysts should have definite purposes in their 
minds. Therefore, they must concentrate on only one 
aspect of the learners' needs.
2. The size of the population or populations that 
are going to be questioned should be carefully planned 
bearing the time constraint in mind.
3. The parameters of the research should be kept 
narrow.
4. The instrument of the analysis should be selected 
according to the size of the population that is going to 
be surveyed. Questionnaires are more appropriate with 
large populations and interviews usually help the analyst 
to refine the questionnaire items.
5. This is the data collecting stage. Schütz and 
Derwing discuss the problems that arise during this stage 
in more detail: These problems can be summarised as the 
translation of the questionnaire into the subjects' 
native language and translating it back to English (if 
necessary), the printing, the distribution and the 
collection of the questionnaire.
6. At this level, the writers discuss the issue of 
tabulation and preliminary processing of the raw data in 
the collection of the data phase.
7. At this point, the analysts comment on the 
findings.
8. As a last step, Schütz and Derwing suggest that 
the analysts should discuss the lacks and the limitations 
of the study as a final word. Schütz and Derwing cover 
Smith's four steps in a needs analysis while they also 
give additional detail in terms of parameters, 
instruments, subjects and limitations of the research.
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Needs: Definitions, Aspects, and Interpretations 
According to Richterich and Chancerel (1980):
Needs are not fully-developed facts capable of being 
described in the same way as a house, for example. 
They are built up by the individual or a group of 
individuals from an actual complex experience. They 
are in consequence, variable, multiform and 
intangible. To identify them would entail gathering 
a certain amount of information concerning this 
experience, becoming aware of certain facts and 
translating them into a more or less precise 
expression, (p.9)
A number of people (e.g., Berwick, 1989; Brindley, 
1989; Chambers, 1980; Hutchinson & Waters, 1986; Mackay & 
Mountford, 1978; McDonough, 1984; Widdowson, 1981) have 
discussed the different aspects of needs. In language 
teaching, students' needs, in general, indicate a gap 
between their present proficiency and the target 
situation proficiency in English (Smith, 1990). For the 
last three decades, two different attitudes concerning 
these needs have been dominant. One is the product- 
oriented interpretation of needs. This means the form of 
English that the learners will need at their work-place 
or when they undertake academic work. Brindley (1989) 
states that in the 1970s, during which the communicative 
movement in language instruction, which started in Europe 
and then spread to the other parts of the world, became
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popular, language learning was considered as a path 
between the learners' present knowledge and future 
language proficiency desired in the target situations.
The other type of needs is called process-oriented 
or means to an end by Brindley (1989). These means are 
everything learners are involved in while they are in the 
process of learning. That is, this need is concerned 
with what the learners have to do in order to learn the 
language. Therefore, the learners' goals and 
expectations, their styles of learning, their abilities 
and attitudes towards language learning, their learning 
environment such as teachers, teaching materials, 
technical aids, methods, budget, and resources, and the 
attitude of the administration towards language 
instruction are all included in this category.
Mackay and Mountford (1978) point out that towards 
the end of 1970s and in the early 1980s, language 
professionals advocated the view that adults learned 
better when the content of the curricula was related to 
their areas of interest. Thus, the product-oriented 
interpretation of needs appeared on the stage. This 
orientation "concentrated on the end product: the actual 
language which learners had to use" (Brindley, 1989, p.
70). This kind of need deals with the ends of learning 
(McDonough, 1984), which Widdowson (1981) refers to as "a 
goal-oriented definition of needs" (p. 97). These needs 
are related to job or academic requirements (Robinson,
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1991). That is to say, they are concerned with the level 
of proficiency that is needed in the target occupational 
or study settings, the roles the learners are involved 
in, "language modalities" (for example speaking, 
listening, reading, writing) (Richards, 1990, p. 2), and 
types of communicative events and speech acts that are 
used in target situations.
Chambers (1980) presents Target Situation Analysis 
and Munby, Communicative Needs Processor, as their needs 
assessment models. These models "go into target 
situations, collects and analyses data in order to 
establish the communication that really occurs--its 
functions, forms, and frequencies" Chambers, p. 25). This 
kind of analysis has been favored as a starting point in 
a needs assessment process by Munby (1978), Chambers 
(1980), Widdowson (1981) and McDonough (1984).
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The Issue of Priority in Needs 
Chambers (1980) calls the product-oriented needs 
real needs. He and Munby (1978) argue that they should 
be prioritized in a needs analysis. Chambers mentions 
five sources from which to collect information in a needs 
analysis: the student, the student's employer, the
teaching organization, and sometimes the sponsor and the 
materials writer. According to Chambers, the learner may 
be aware of some of his aims, but they are not generally 
clear-cut. He quotes Drobnic who says that
"linguistically naive students should not be expected to 
make sound language decisions concerning their training" 
(p. 26). Chambers' (1980) argument is also supported by
Brindley (1989) where he discusses a research project 
which reported that "[teachers] expressed that learners 
cannot generally state what they want or need to 
learn.... [He concluded that] it is almost impossible to 
get learners from certain backgrounds to participate in 
decision making, owing to the rigidly defined social 
roles of the teacher and learner in some societies" (p. 
73). When more than 100 learners were interviewed to 
find out what they wanted to learn, the answers, which 
were vague, supported the teachers' views in this 
respect.
Chambers (1980) also states that the employer will 
not accurately identify all the needs, because "he is a 
nonexpert in analyzing communicative events and 
determining such things as priorities" (p. 26). The 
teaching staff, on the other hand, are probably experts 
on teaching, but they are neither likely to have any idea 
about the target use of the language nor are they experts 
on needs analysis.
Who Should Identify the Needs?
According to Chambers (1980), this is a crucial 
question because each group will be worried about their 
own needs. Students will probably want to learn social 
English, but perhaps they will actually need to improve
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their reading skills; the educational institution will 
probably want to allocate less time to the instruction 
than needed because of the financial concern.
What Needs Should Be Analysed?
At this point, Chambers (1980) comes to the crux of 
his argument, where he suggests the solution to the 
problem of what needs should be analyzed. He states that 
the analysis from the three sources mentioned above must 
be avoided:
Thus needs analysis should be concerned primarily 
with the establishment of communicative needs and 
their realisations, resulting from an analysis of 
the communication in the target situation....
This necessitates going into the target 
situations, collecting data and analyzing that data 
in order to establish the communication that really 
occurs--its functions, forms and frequencies--then 
selecting from these on some pragmatic pedagogical 
basis, (p. 29)
Constraints
According to Chambers (1980), any other need which 
is not identified by TSA is a constraint. In this 
respect, what Hutchinson and Waters (1987) define as 
lacks and wants; what Berwick (1989) calls learners' 
abilities, learning styles and attitudes towards English; 
and what some professionals call organizational issues in 
respect to timetables, teaching staff, classrooms.
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materials and learning activities are all considered by 
Chambers as limitations in the fulfilment of target 
situation needs. He believes that they can not be 
ignored and that the courses may need to be modified 
accordingly, but that their effects should "as far as 
possible be minimised" (p. 30).
Intermediate Objectives
Chambers (1980) calls the target situation needs as 
long-term needs (the first part of his model) and 
mentions medium-term and short-term needs as intermediate 
objectives which covers the third part of his model of 
needs analysis. (Constraints, mentioned above, forms the 
second part of his model.) "These [medium-term and 
short-term needs] will be established by the course 
designer as critical stages that the learner must attain 
as he proceeds towards the defined needs; i.e. they are 
entirely pedagogic in nature" (p. 30). Long-term needs 
are not subject to any changes unless the learner's role 
in the target situation changes, but medium and short­
term needs may change due to the constraints and these 
can be discovered, as Sinclair (cited in Chambers, 1980) 
suggests, by on-line research, by which he means research 
implemented during a course. Off-line research refers to 
the investigation that is carried out before the language 
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Figure 1. Target situation analysis. (Chambers, 1980, 
P.31) .
Communication Needs Processor 
Munby's book Communicative Syllabus Design (1985) 
includes a highly detailed set of procedures for 
,discovering target situation needs. As McDonough (1984) 
states, "The techniques proposed in the model have been 
extensively used, modified and unmodified, in many parts 
of the world to set up language teaching programmes" (p. 
32) .
Munby (1985) calls this set of procedures the 
Communication Needs Processor (CNP). The CNP consists of 
a range of questions about key communication parameters
such as the participant' role in the work domain, level 
of proficiency required there, communicative events (what 
the participant has to do, such as understanding a 
written text, presenting a written text, etc.) and 
channel of communication such as telephone, telex, and 
fax. These questions are directed to the participants 
(employees and employers) in the work domain.
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Conclusion
It is commonly agreed by language teaching 
professionals that a needs assessment is the first and 
the most important step in developing an ESP language 
curriculum. As mentioned above, there has never been one 
done in the Faculty of Communication at Ankara 
University. Among the many aspects of needs, the target 
domain needs are prioritized by many researchers. 
Therefore, the researcher's purpose was to conduct an 
investigation into the occupational English-language 
needs of the specific group of students mentioned above. 
With this purpose, she used some of the parameters from 
Munby's CNP (1985) as a starting point for developing her 
questionnaire. Munby's model is referred to as "the best 
known framework for a TSA type of needs analysis" by 
Robinson (1991, p. 8). Also interviews with subject 
specialists at Ankara University and managers at TRT 
helped to refine the questionnaire. The needs assessment
in this research was implemented following the steps 
presented by Smith (1990), and Schütz and Derwing (1981).
This research was also influenced by Chambers'
(1980) model of needs analysis because he suggests that 
after analyzing the target situation, the analyst should 
determine intermediate objectives. Intermediate 
objectives indicate the necessary stages in the learning 
process before the learner reaches the target. Following 
Chambers, the researcher has made suggestions for 
intermediate objectives based on the findings of her 
needs analysis.
It was hoped that by carrying out this study it 
would be possible to measure the English language needs 
of people working in the target domain accurately so as 
to discover the future job-specific language needs of the 
students of Radio, Television, and Film Department in the 
Faculty of Communication and to make recommendation 






As stated above, there has never been a needs 
assessment conducted on the English-language needs of the 
students in the Faculty of Communication in Ankara 
University up to now. The focus of this study was to 
investigate the work-related English language needs of 
the students of the Radio, Television, and Film 
Department in the Faculty of Communication.
The Faculty of Communication (FC) at Ankara 
University (AU) has three departments: (a) Radio, 
Television, and Film; (b) Journalism; and (c) Public 
Relations and Publicity. Due to time constraints, the 
researcher was obliged to be concerned with only one 
department mentioned above. Again, for the same reason, 
this research was conducted with the employees at Turkish 
Radio and Television Corporation (TRT) only.
This chapter is divided into seven parts including 
the introduction. The background section discusses the 
organization of the language program in the Faculty of 
Communication at AU. The next section describes who the 
subjects were, where they worked, and how they were 
chosen for the study. Section four describes the 
instruments used in collecting the data. The procedure 
section explains the processes in implementing the
investigation step by step and the last section explains 
the procedures for the analysis of data.
The Background
The English-language program in the FC is divided 
into two parts. The first two years of English 
instruction is compulsory and the students are placed 
according to the grades they receive on the proficiency 
exam held at the beginning of the first year. The 
courses (4 hours a week) are supposed to cover basic 
linguistic topics such as verb tenses, relative clauses, 
conditionals, and some frequent vocabulary. Thus, it can 
be called General English. In the third and fourth 
years, English instruction is elective. It is meant to 
improve the students' English by presenting material from 
their major fields of interest. These courses, which are 
called ESP, are 3 hours a week.
Subjects
During preliminary talks with the heads of the units 
at TRT, the researcher discovered that out of nearly 
7,000 employees working in several locations around 
Ankara, not more than 100 needed to use English at work. 
Those who were in the technical departments were also 
included in this number. However, these departments were 
not the target work domains of graduates of the FC. 
Therefore, they were not included in this study.
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Approximately, 60 employees fell within the scope of this 
investigation.
Here, of course, it should be mentioned that there 
may be others at TRT who know English to a greater or 
lesser extent, but do not have the need to use it at the 
work place. However, this is not the researcher's 
concern.
The subjects who received questionnaires in this 
study were located in different units of TRT in Ankara 
where English is either continuously or occasionally 
used. Since the number of users of English at TRT was a 
small percentage of the total number of employees, 
identification of these users was made by the heads of 
the units on the basis of their judgement as to who they 
were. The researcher had no practical way of otherwise 
identifying those employees who need to use English in 
the work domain. Thus, with the help of the department 
heads, 60 employees who were potential subjects were 
identified, of whom 47 participated in the study.
These 47 subjects, who were full-time employees, 
were graduates of different types of faculties. Seven 
subjects were from communication, 12 from language, 
history, and geography, 9 from literature, 5 from 
business administration, 4 from social sciences, 6 from 
political sciences, 1 from law, 1 from education, 1 from 
engineering, and 1 from sports. (Here, it should be 
pointed out that these participants have been carrying
out the type of the work at TRT that the graduates of 
communication faculties are trained to do.)
Subjects work in various sections. Nine subjects 
work in the Foreign News Directorate (FND), 4 at the 
Eurovision News Unit, 5 in the Sports News Directorate, 5 
at the English desk of the Broadcasting Abroad Department 
(BAD), 10 at the Television Department (TD), 8 at Ankara 
Television, 5 at the Contacts with Abroad Directorate, 1 
at GAP Television. (GAP are the Turkish initials for the 
Southern Anatolian Project.)
In addition to those subjects who received 
questionnaires, several subjects were interviewed. At 
the first stage of the research, 2 subject specialists at 
the Faculty of Communication at Ankara University, 1 of 
whom has been lecturing about mass media and script 
writing and 1 of whom has been lecturing about news 
writing for the broadcast and the applied television 
work, were informally interviewed with the purpose of 
gaining information which would suggest appropriate 
questions for the questionnaire. They were specially 
selected because, besides lecturing in school, they work 
outside school. One of them is a news program consultant 
at a private television station, and the other is a 
program consultant and a programmer at TRT. They gave 
valuable information which was made use of in the 
questionnaire.
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During the development stage of the questionnaire, a 
manager at TRT was informally interviewed, which helped 
to further refine the questionnaire.
Three subjects, TRT managers, were formally 




This study used two instruments--a questionnaire and 
a set of interview questions for the formal interviews 
with the three managers.
The questionnaire was developed by the help of the 
informal interviews held with two professors at the FC 
discussed above. Its early form included more than 30 
questions. After an informal interview with a TRT 
manager which further clarified the kinds of items that 
would be appropriate for the questionnaire, and in 
consultation with the thesis advisor, it was refined and 
shortened.
Then, to facilitate understanding, the questionnaire 
was translated into Turkish by the researcher and 
backtranslated into English by an English instructor at 
FC. Any discrepancies were discussed and resolved by the 
researcher and the backtranslator to help insure 
validity. The reliability and validity of the 
questionnaire were not directly measured. However, it 
was pilot-tested with 4 of the subjects, from different
sections at TRT, and some problems that arose during this 
pi 1ot-testing were corrected before it was distributed to 
all the subjects.
The questionnaire for the employees was made up of 
two parts. In the first part (see Appendix A), subjects 
were asked to give demographic information such as name, 
job description, and faculties they graduated from. The 
second part consisted of nine items (see Appendix B).
The first item of this part was related to the general 
proficiency level of English language needed at TRT.
Items 2 to 7 included several related sub-items. Four 
different frequency levels (never. rarely, often. always) 
were given for each item with directions for subjects to 
check one frequency level for each. These were scored by 
assigning a numerical value to each frequency: never =
1; rarely = 2; often = 3; always = 4. Item 2 was 
about the frequency of four macro skills--listening, 
speaking, reading, writing, and translation. Items 3 to 
7 asked for more detailed information about reading, 
writing, listening, speaking, and translation. Item 8 
was an open-ended question which asked subjects to 
identify any other English language use that might have 
been missed in the earlier items. Item 9 was also an 
open-ended question which requested that subjects to give 
any information or suggestions concerning the English 
language needs of the students at the faculties related 
to their field.
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A formal interview, the second instrument used for 
collecting data, aimed at finding out from the 3 managers 
at TRT about the present situation of English use at TRT 
and the possible requirements related to English 
knowledge of the future employees (see Appendixes C & D).
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Procedure
In March 1994, the two informal interviews at the 
Faculty of Communication were held. They were tape 
recorded and each lasted approximately 20 minutes. In 
April 1994, the questionnaire was developed and refined. 
At the beginning of May, the piloting processes were 
completed. Towards the end of the May, the data 
collection process started with the distribution of 60 
questionnaires at TRT. Subjects were asked to fill out 
the questionnaires and return them to their managers. A 
total of 47 questionnaires were collected after a period 
of more than two weeks.
Interviews with the 3 TRT managers took place within 
that two-week period. Appointments had been arranged in 
advance. These interviews were tape-recorded iii Turkish 
and lasted approximately 15 to 20 minutes. The questions 
were written on a paper beforehand; the interviewees were 
given the questions and allowed to think about the 
answers for a few minutes; then they were asked to 
answer, one by one, after reading each either silently or 
aloud. They were not interrupted while answering.
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Analyses
The questionnaire contained 5 pages. For Item 1, 
the percentages of the frequency responses for each 
proficiency level were calculated. In Items 2 through 7, 
the sub-items presented an opportunity for subjects to 
check one of four frequency levels (never, rarely. often. 
always). After the data for the sub-items in Items 2 
through 7 were collected, they were tallied in terms of 
frequency and percentages. (Frequency [¿] here refers to 
absolute number of responses in each category.) Then a 
numerical value was assigned to each frequency level 
(never = 1, rarely = 2, often = 3, always = 4). This 
value was multiplied by the frequency of responses. The 
sum of these results for each sub-item were divided by 
the total number of the subjects, which in turn yielded 
the mean frequency level for each sub-item in Items 2 
through 7. This procedure enabled the sub-items in these 
items to be ranked from high frequency to low frequency. 
.This mean level of frequency for each item was between 1 
and 4 (never to always). Results .for Items 2 through 7 
will be largely discussed in terms of this ranking as 
determined by the mean frequency levels.
The frequencies (f.) of responses were also 
calculated in percentages. Thus, variety of descriptive 
statistics were used to describe the findings 
(frequencies [f.], percentages [%], and mean frequency 
levels [M]. For Items 8 and 9, the types of suggestions
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and frequencies of occurrence were determined. These 
suggestions and recommendations related to the 
reorganization of the curriculum in the FC were sorted 
and arranged by the frequency of the comments.
The answers to all the items and recommendations in 
the questionnaire were compared and similarities and 
differences were looked for; if any patterns were 
detected, they were indicated.
The interviews of the 3 managers were transcribed. 
The answers of the three managers were compared; any 
similarities and differences were pointed out. The 
results of the questionnaire were compared with the 
results of the interviews to see whether or not the 
results supported each other.
CHAPTER 4 PRESENTATION AND ANALYSIS OF DATA
38
Introduction
The first part of this chapter deals with the 
analysis of the data collected by a questionnaire 
completed by 47 TRT employees who use English 
continuously or occasionally at work at TRT. It is 
followed by an analysis of the interviews with 3 TRT 
managers. The results from these two different sources 
are compared.
Questionnaire Results
As mentioned in Chapter 3, the questionnaire was 
created with the purpose of finding out the English- 
language needs of the target domain and the frequency of 
use of various skills, sub-skills, and materials as well 
as gathering suggestions that might be helpful to 
consider while organizing or reorganizing an English- 
language curriculum at related faculties, specifically at 
the Faculty of Communication at Ankara University.
Analysis of the Data in the Questionnaire 
Language Proficiency Levels
In Item 1, the subjects reported on the level of 
English proficiency required in their work domain (see 
Table 1). Fifty-seven percent of the 47 employees at TRT 
who responded to the questionnaire agreed that they 
needed advanced English at work. Twenty-six percent
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reported that they needed native-1 ike English, 11% said 
intermediate, and 6% said beginner level. In other 
words, 83% reported needing either native-1 ike or 
advanced level English on their jobs.
Table 1















In Item 2, the subjects were asked how frequently 
they use the five skills (reading, writing, speaking, 
listening, translating). Table 2 presents the 
frequencies (f.) , percentages, and mean frequency levels 
(M) of responses to the frequency of use for Item 2. 
According to the mean frequency levels, subjects agree 
that reading is more frequently used than the other four 
macro skills (translating, writing, speaking, listening). 
Results indicate that listening is the least frequent. 
That is a surprise because it is commonly believed that 
where a broadcasting event exists, the listening skill is 
normally very necessary. Table 2 shows that the five 
skills appear to have three levels of importance: first, 
reading; then, translating and writing; followed by 
speaking and listening.
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Frequencies, Percentages, and Mean Frequency Levels of 








Often Al way£ 
f %
Read 1 (2) 8 (17) 10 (21) 28 (60) 3.4
Trans 3 (6) 11 (23) 15 (32) 18 (38) 3.0
Writ 3 (6) 15 (32) 8 (17) 21 (45) 3.0
Speak 1 (2) 15 (32) 22 (47) 9 (19) 2.8
List 7 (15) 11 (23) 18 (39) 11 (23) 2.7
Note. Read = Reading; Trans = Translating; Writ =
Writing; Speak = Speaking; List = Listening.
“Mean of Frequency Level.
In Items 3 through 7, the five language skills were 
dealt with separately in the same order that the sub- 
items were presented in Item 2. For these Items (3-7), 
the use of different materials, situations, and settings 
related to these skills were queried in different sub- 
items under each skill.
Reading
In Item 3, the subjects were asked how frequently 
they use different reading material (see Table 3). Three 
different broad groupings can be distinguished in the 
mean frequency ranking from most frequent to least
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frequent: (a) professional material and correspondence,
(b) reports, brochures and foreign papers, and
(c) instructions, manuals and advertisements.
Table 3
Frequencies, Percentages, and Mean Frequency Levels of 











ProMa 2 (4) 11 (23) 21 (45) 13 (28) 3.0
Corre 2 (4) 19 (41) 10 (21) 16 (34) 2.9
RePro 10 (21) 14 (30) 14 (30) 9 (19) 2.5
Broch 8 (17) 19 (40) 12 (26) 8 (17) 2.4
ForNp 11 (23) 18 (39) 10 (21) 8 (17) 2.3
InsMa 19 (40) 17 (36) 5 (11) 6 (13) 2.0
Ads 18 (38) 21 (44) 4 (9) 4 (9) 1.9
Note. Mater = Materials; ProMa = Professional material; 
Corre = Correspondence; RePro = Reports, Proposals;
Broch = Brochures; ForNp = Foreign newspapers;
InsMa = Instructions & manuals; Ads = Advertisements. 
^Mean of Frequency Level.
A total of 11 subjects indicate that they use 
English to read various additional material with a 
certain frequency: bills, sale contracts, co-production 
agreements (always, i = 3), almanac-like publication 
(always, f. = 1), bulletins from foreign news agencies
(always, f. = 7 or often, f = 7), invitations to 
international festivals and meetings (often, _f = 3),, 
statistical information (rarely, f = 1), notices (rarely,
JE = 1). When these data are analyzed, it is observed 
that bulletins from news agencies have the highest 
frequency; they are followed by invitations to 
international festivals and meetings and texts related to 
business.
Writing
In Item 4, subjects were asked about the different 
types of written texts they produce (see Table 4). In 
the mean frequency level ranking, it is observed that 
correspondence is the most frequently used (M = 2,7).
The mean frequency level of all other types of sub-skills 
and written texts fall between 2.1 and 1.8. Translation 
is the least frequently used skill in writing.
A few subjects mentioned additional material types 
and their frequency of use as follows: letters of 
credit (rarely, f = 1), decoding of videotapes and 
cassettes (often, f. = 1), note-taking in the daily 
conferences with EBU (always, f = 1).
Listening
In Item 5, subjects were presented different 
situations and activities and asked the frequency with 
which they use English language listening skills for each 
(see Table 5). According to the mean frequency level 
ranking (M), listening on the phone is the most
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frequently used (M = 2,9). The sub-items descend fairly 
evenly in the ranking, interviews (M = 2.0) being the 
least frequent.
Table 4
Frequencies, Percentages , and Mean Frequency _L ev e1s of














Corre 8 (17) 14 (30) 8 (17) 17 (36) 2.7
Summa 22 (47) 8 (17) 6 (13) 11 (23) 2.1
RePro 17 (35) 13 (28) 12 (26) 5 (11) 2.1
Notak 20 (43) 10 (21) 10 (21) 7 (15) 2.1
Nwswr 27 (58) 8 (17) 2 (4) 10 (21) 1.9
Trans 26 (55) 9 (19) 7 (15) 5 (11) 1.8
Note. Subsk = Sub-ski 11s; Mater = Materials;
Corre = Correspondence; Summa = Summarizing;
RePro = Reports, proposals; Notak = Note-taking;
Nwswr = Newswriting; Trans = Transcriptions.
*Mean of Frequency Level,
Four subjects mentioned four additional situations 
and setting types and their frequency of use as follows: 
press conferences (always, f. = 1), news conferences with 
the members of EBU (always, f = 1), continual listening 
to news broadcast from the headquarters of EBU (always, f
= 1), the advertisement and the marketing of the programs 
(always , f. = 1) .
Table 5
Frequencies, Percentages, and Mean Frequency Levels of 















Phone 1 (2) 18 (38) 14 (30) 14 (30) 2.9
ForBr 8 (17) 11 (23) 12 (26) 16 (34) 2.8
Conve 7 (15) 17 (36) 18 (38) 5 (11) 2.5
Meet 8 (17) 22 (47) 11 (23) 6 (13) 2.3
Semin 12 (26) 22 (47) 11 (23) 2 (4) 2.1
Intws 14 (30) 20 (43) 10 (21) 3 (6) 2.0
Note. Activ = Activities; Situa = Situations;
For = Foreign broadcasts; Conve = Conversations;
Meet = Meetings; Semin = Seminars; Intws = Interviews. 
®Mean of Frequency Level.
Speaking
In Item 6, the subjects were presented different 
types of speech and different situations where they are 
likely to use speaking (see Table 6). According to their 
mean frequency levels, the sub-skills and situations that 
range from most frequent to least frequent are as 
follows: speaking on the phone (M = 2.9), conversations
(M = 2.4), interpreting oral communication (M = 2.3), 
meetings (M = 2.2), interviews (M = 1.8), seminars (M = 
1.6), and presenting news (M = 1.4). The results 
indicate that speaking on the phone is the most frequent; 
other sub-items range between (M = 1.4) and (M 
= 2.4); these descend fairly evenly in the mean frequency 
ranking, presenting news being the lowest. Two subjects 
mentioned additional situation types and their frequency 
of use. They were as follows: related with Eurovision 
Broadcasting Union (EBU) (always, f. = 1), in advertising 
and marketing of the programs (always, _f = 1), in press 
conferences (g_f_ten, ¿ = 1).
Translating
In Item 7, the subjects were asked how frequently 
they use translation with different material 
(see Table 7). According to the mean frequency level 
ranking, most translating takes place in correspondence 
(M = 2.7). All the remaining 7 sub-items descend in 
frequency fairly evenly, ending with advertisements (M = 
,1.6). One subject mentioned an additional need for 
translation, contracts where translation is always used.
Item 8 asks the subjects to tell about any other 
English language needs that were not covered anywhere 
else in the questionnaire. Eight out of 47 subjects 
responded to this question: Three out of 8 said that 
English was not needed in carrying out their tasks at
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TRT, but that they had been using their English knowledge 
by creating a use such as reading professional material 
as a result of their personal efforts to improve 
themselves professionally. One of these 3 subjects 
commented that the fact that English is not used 
intensively and extensively should not be interpreted as 
meaning that a foreign language is not necessary for 
Table 6
Frequencies, Percentages, and Mean Frequency Levels of 















Phone 2 (4) 16 (34) 15 (31) 14 (30) 2.9
Conve 12 (26) 13 (28) 15 (31) 7 (15) 2.4
InOrC 13 (28) 16 (34) 11 (23) 7 (15) 2.3
Meet 13 (28) 17 (35) 13 (28) 4 (9) 2.2
Intws 21 (45) 18 (38) 7 (15) 1 (2) 1.8
Semin 25 (53) 16 (34) 5 (11) 1 (2) 1.6
PrNws 38 (80) 4 (9) 1 (2) 4 (9) 1.4
Note. Subsk = Sub-skills; Situa = Situations;
Conve = Conversations; InOrC = Interpreting oral
communication; Meet = Meetings; Intws = Interviews;
Semin = Seminars; PrNws = Presenting news. 
^Mean of Frequency Level.
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Table 7
Frequencies, Percentages,_and Mean Frequency Levels of
Responses Related to Different Materials for Translation,
Frequency Levels
Never Rarely Often Always
Mater f % f % i % f %
Corre 8 (17) 12 (26) 12 (26) 15 (31) 2.7
ProMa 13 (28) 11 (23) 11 (23) 12 (26) 2.5
RePro 12 (26) 16 (33) 12 (26) 7 (15) 2.3
NwsBr 24 (51) 5 (11) 2 (4) 16 (34) 2.2
Broch 18 (38) 16 (34) 9 (19) 4 (9) 2.0
ForNs 22 (47) 11 (23) 8 (17) 6 (13) 2.0
InsMa 22 (47) 15 (32) 8 (17) 2 (4) 1.8
Ads 26 (55) 14 (30) 5 (11) 2 (4) 1.6
^_te. Mater = Materials; Corre = Correspondence;
ProMa = Professional material; RePro = Reports, 
proposals; NwsBr = News broadcasts; Broch = Brochures; 
ForNs = Foreign newspapers; InsMa = Instructions & 
manuals; Ads = Advertisements.
^Mean of Frequency Level.
preparing TV programs. This subject believed that the 
reason why some of the employees do not use English is 
due to some lack in the organisation of TRT. (He 
suggested the fact that most of the managers do not know 
English well causes them to ignore the importance and the 
use of a foreign language at TRT.)
Other job types or tasks that were mentioned as 
requiring the use of English are as follows: hosting as 
well as interpreting for foreign guests (f = 2); 
reporting, that is, interpreting by summarizing the 
discussions at the international meetings (.f = 1); 
simultaneous interpreting at the meetings (f = 1); 
publishing and distribution of the brochures, books and 
newspapers for the advertisement of TRT at these meetings 
(f = 1); and translating from English teletext broadcasts
( f  = 1 ) .
One subject from the Eurovision Unit mentioned three 
different jobs she needs English for: (a) coordination
with foreign broadcasts, (b) writing short topics for the 
news events on TV sent from EVN, and (c) following the 
proceedings concerning buying and selling related to 
technical and news services. One subject, a planning 
representative, observes the programs produced in English 
outside of Turkey, and 1 subject needs to use English as 
an international political language.
Item 9, which was the last one, asked the 
participants to add any information or suggestions that 
they thought would be useful in reorganizing the English 
language instruction at related faculties. Twenty-seven 
out of 47 responded to this question. Some of them made 
more than one suggestion. Here are their comments:
Ten subjects, based on their personal experience, (5 
of them being graduates of FC of AU) said that they
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believed there was inadequate English language 
instruction at the related schools. Each of these 10 
subjects indicated different solutions; ESP courses 
should be prioritized (f. = 2); (b) learners' purposes
should be determined in advance and their motivation 
increased (f_ = 1); (c) textbooks published outside of
Turkey and the active method which prioritizes speaking 
should be avoided (f, = 1); and (d) those with good 
English should be placed into special classes (f = 1).
Other subjects wrote only about the elements that 
should be included in the English language program at the 
FC. Their suggestions were as follows: the teaching of 
broadcasting language and special terminology (f_ = 4);
(b) specialized translation (.f = 3); (c) formal
correspondence (f_ = 2); (d) news-oriented English (f =
1); (e) fax, telex and telegraph formats and 
abbreviations (f = 1), and (f) creative writing (f. = 1).
A few subjects expressed different opinions about 
some supplementary activities that the students should be 
involved in during the instruction which were as follows: 
having the students watch original films (_f = 1), listen 
to foreign TV and radio broadcasts (f. = 1), translate 
program magazines (f. = 1), and practice speaking (f = 1).
One subject suggested the textbooks that do not 
match the objectives should be changed. Another, 
recommended that seminars should be organized to teach
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specific expressions and a third, advised sending the 
students abroad for internship.
Interviews Results
Formal interviews were held with 3 managers from 
different units at TRT during the time the questionnaires 
were being distributed and collected. The interviewees 
were asked four questions which were semi-structured and 
open-ended.
First, they were asked the name of the section they 
were heading. In order to conceal their exact 
identities, only the name of the department that they 
work in will be mentioned. One of the interviewees was 
from the Television Department (TD), the second one from 
the News Center (NC), and the third from Broadcasting 
Abroad Department (BAD).
The second question asked was about the tasks 
related with the English use in their units. The BAD 
manager said what they have been doing "is the opposite 
of what is generally done." That is to say, they have 
been doing translations from Turkish to English. The 
texts that they work on are "in the form of news texts, 
program texts". This task is followed by "presenting the 
translated texts in front of the microphone." He 
emphasized the fact that "the translated texts are 
broadcast abroad on TRT 3 and on the short wave." That 
is why they "are dealing with specialized translation
which requires an English close to everyday 
conversation." We can conclude that the translation from 
Turkish to English is the center of English use in BAD 
and that this translation is done using the broadcast 
news formats requiring up-to-date idiomatic expressions, 
those that a native speaker of English might use in his 
or her daily life.
The NC manager answered the second question by giving 
the researcher a handout titled "Eurovision News Unit"
(see Appendix E). Its content was about the functions of 
the Eurovision News (EVN) unit of TRT News Center. 
According to this handout, its functions are "to convey 
films involving news from Turkey to the world, to provide 
news films from abroad and to carry out all the 
correspondence and coordination necessary in the 
fulfillment of these broadcasts."
As the handout states, there is a direct connection 
between the EVN Unit and the member countries of 
Eurovision Broadcasting Union (EBU). This communication 
circuit, which is permanently on, during the day allows 
the members to have news exchange conferences. In these 
conferences, the members offer pieces of news to each 
other. This is followed by multilatei'a! and/or 
unilateral broadcasts.
In addition to its daily broadcasts. The EVN Unit 
provides the necessary coordination for the foreign 
television corporations who apply to report news from
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Turkey. While EVN Unit fulfills these tasks, it is in 
intensive contact with EBU headquarters in Geneva, EBU 
offices in New York, Washington, and Moscow, with all the 
EBU members, and other foreign government and private TV 
corporations. Thus, we can conclude that the major use 
of English at EVN Unit is based on speaking and 
listening. Based on the researcher's informal 
conversations with the EVN Unit officials, during the 
news exchange procedure, they also have to summarize and 
translate the news texts either from English into Turkish 
or vice versa.
The TD manager said that there were various uses of 
English among his employees, but he did not identify 
them.
The third interview question was about changes or 
improvements that were likely to take place in the 
managers' units in the near future concerning the job 
types that require English use. The TD manager said they 
'were not expecting any changes, whereas the BAD manager 
mentioned news projects that would be produced in 
cooperation with some foreign broadcasting corporations. 
These projects will require "more dynamic, more updated 
use of English"; he said, "English that the broadcasters 
speak should be close to standard English." Listeners 
from the other countries "should not find the speaking 
odd."
5 2
The manager from the EVN Unit said there would be a 
lot of changes in the near future. These changes can be 
summarised as follows:
1. New news exchange broadcasts will be 
established; "EBU has recently started a broadcasting 
news exchange called Young News", to which TRT has been 
contributing. The manager also said that she had offered 
a new news exchange to EBU which "would deal with 
economic news from the business world."
2. Western countries have been gradually changing 
their news formats. A new type of news exchange which 
can be called "magazine or soft news type is likely to 
start."
3. "Specific theme channels" which are specialized 
in one area have been increasing. "Now there are specific 
entertainment channels, specific news channels."
4. "Broadcast formats have been changed and new 
expressions and terms have been created."
The last interview question was what kind of person 
(in relationship to English language use) would be needed 
in these units in the future. The TD manager said 
different employers would need to hire employees with 
different kinds of English. Two distinct needs were 
mentioned: Employees should be able to read and
understand the sources about their area, and the other is
they need to speak and understand English when they are 
abroad talking with professional people at meetings, 
conferences, and seminars. The BAD manager said "their 
working conditions [very intensive] do not allow them to 
organize in-service training for the newly employed."
Thus, he argued that they need to hire people who have an 
excellent command of both English and Turkish already.
The EVN manager stated that those who would be 
employed there should speak "native-like English plus a 
specific English--broadcasting English--that includes 
specific terminology and format [or style]." All 
findings will be discussed in Chapter five.
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CHAPTER 5 CONCLUSIONS AND DISCUSSION
Summary of the Study
This study was designed to find out the future work- 
related English language needs of the students of the 
Radio, Television, and Film Department in the Faculty of 
Communication at Ankara University. The purpose of the 
researcher was also to make suggestions about the content 
of the ongoing English language syllabus at this faculty 
based on the results of a needs assessment conducted at 
the Turkish Radio and Television Corporation (TRT), which 
is one of the major work domains of this specific student 
population.
This analysis was carried out by using two types of 
instruments: a questionnaire for the employees that use
English currently at work and recorded interviews with 
the three managers who were selected from different 
departments at TRT because their units (especially two of 
them) use English extensively and intensively.
Preliminary talks with the TRT managers had showed 
that a small number of employees need to use English at 
work. This fact was verified by some of the answers 
given to an open-ended question in the questionnaire 
about the needs of English at work.
The results of the questionnaire indicate that an 
advanced level of English is needed at TRT and reading is
5G
the most frequently used skill, v/hich is followed by 
translation and writing. Whereas speaking and listening 
skills are not as frequently needed, it is observed that 
these two skills are still also considerably needed. It 
seems that some individual employees (depending on job 
and department) need certain skills more than other 
ski 11s.
The analysis shows that materials related to 
correspondence is the most frequently used ones in 
writing and translating, and the second most frequent in 
reading. Professional material is the most frequent 
material in reading and second most frequent in 
trans1ating.
In speaking, the on-the-phone situation is the most 
frequent, followed by (face-to-face) conversation. In 
listening, the on-the-phone situation is again the most 
frequent followed by listening to the foreign broadcasts.
Most of these findings are supported by the 
interviews with the managers: The BAD manager stressed 
the importance of "having full command of Turkish and 
English", the bulk of their work being translation, 
followed, by "reading the translated nev7s texts in front 
of the microphone, that is to say, reading to be heard."
The TD manager also said that his employees needed 
advanced English because "they have to read professional
material." He stated that most of the professional 
material about broadcasting was only available in 
English. According to him, the most important use of 
English at TRT for his employees was to read and 
understand the professional books in order to progress in 
their career.
The TD manager emphasized that a second most 
important use of English at his unit was the oral 
communication that took place between his employers and 
foreigners at the meetings for co-production and exchange 
of programs, seminars, contests and festivals. He added 
that the most common language at these contacts was 
English and "these contacts took place at irregular 
periods, sometimes every month and other times every 2 or 
3 months."
The handout that was delivered to the researcher by 
the EVN Unit indicates that "the essential function of 
this unit is to play the role of a coordinator for 
conveying news films from abroad, sending local news 
films abroad, and to deal with all the correspondence 
necessary to fulfill this task." Moreover, based on the 
researcher's informal talks with the EVN employees, the 
topics of the news events sent from abroad are translated 
into Turkish. Thus it is observed that although speaking 
and listening is intensively used in this unit, a lot of
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reading, writing and translation also take place. To 
summarize, in each of these three units, reading, 
writing, and translation is considerably used, but 
speaking and listening is intensive in only one of them.
The results for the open-ended items indicate that 
hosting and interpreting for visitors and preparing 
books, brochures, and newspapers for the advertisement of 
TRT abroad are considerably used. Suggestions for 
English language instruction at the related faculties are 
very varied and range from the t'^ -aching of formal 
correspondence, specialised translation, language of 
broadcasting to making the students watch original films 
and listen to TV and radio broadcasts in English to 
improve listening, changing the textbooks that do not 
match the objectives, organizing seminars to teach 
specific expressions and sending the students abroad for 
internship. The focus of the answers are on teaching 




Due to the fact that the use of English at TRT is 
not very extensive, whereas the level of English required 
is very high, the researcher believes that not all the 
students at the FC need to have an intensive English 
instruction. It is advisable to improve the General
English courses during the first two years to take the 
students up to at least high-intermediate level, so that 
some students can go on to begin ESP with a high- 
intermediate level. She recommends that ESP should be 
kept optional so that a small number of those who are 
really interested in learning English and who have at 
least high-intermediate level are able to select this 
program. In addition, the objectives and the content of 
the ESP program should be planned in the direction of 
taking the students to at least the advanced level.
She believes that students who begin these ESP 
programs need to have at least intermediate level as 
mentioned above in order to benefit the utmost because 
the content of the ESP course should consist of authentic 
material, such as newswriting formats, formal 
correspondence texts, fax, telegraph and telex writing 
styles, and abbreviations. At this point, it should be 
pointed out that if the content of the ESP program is 
related directly to their area, students will likely be 
motivated more and gain more.
The recommendations made above are based on the 
results which indicate that there is a variety of English 
use at TRT. The English used in the area of broadcasting 
is very complex, many-sided, and advanced. Whereas 
reading, writing and translating should be prioritized.
listening and speaking can not be ignored totally v/hi 1 e 
determining the objectives of the ESP program. The 
findings indicate that the students need to be trained to 
listen to and understand native speakers of English on 
the phone, on the radio, on television, and in face-to- 
face conversations as well as be trained to speak to the 
native speakers on the phone and in face-to-face 
conversations. It appears that they must be proficient 
in whatever skill they use.
Based on the findings from the questionnaires and 
interviews the researcher has also observed some forms of 
specific English at TRT. For example, the EVN Unit 
manager stressed the importance of broadcasting English, 
the BAD manager emphasized the use of specialized 
translation, and the General Directorate discussed the 
frequent use of texts related to correspondence such as 
invitations to international meetings and festivals, and 
business-related material, such as contracts for co­
productions, that include specific legal terms.
Therefore, students need to be familiar with different 
aspects and styles of English in various situations: for 
example, broadcasting English, "up-to-date" English, 
legal English (in contracts), business English (in the 
payments of bills), political English (in newswriting).
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and social English (in meetings, conferences, festivals 
and contests).
An Assessment of the Study 
This research will help inform the English 
instructors at the faculties of communication to be aware 
of the different skills, sub-skills, and materials that 
are currently used and situations that are found in the 
major work domain of the broadcasting students that 
involve the use of English.
The study has two limitations. First, its main 
concern was the work domain needs of the broadcasting 
students, but there are other aspects of needs that can 
be found out by questioning students, teachers, and the 
university administration. In order to draw a complete 
picture of students' needs, an overall analysis is 
necessary. Second, there are three groups of students at 
the Faculty of Communication; in this study, the v/ork- 
related needs of only one group, the students in the 
Radio, Television, and Film Department has been 
investigated because of the time constraints. I 
recommend that future researchers investigate the needs 
of the other two groups, the students in the Journalism 
and Public Relations and Publicity Departments, as well.
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Also, because of the fast technological progress in 
the area of communication, I suggest that the work 
related needs assessment for the students of 
Communication Faculty should be repeated in a few years' 
time to find out how the needs are changing.
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Appendix A
Questionnaire For Employees
I am conducting research on the English language needs 
of employees at TRT who need to use English in their work. 
Your answers will be helpful in planning the content of 
English language courses for students in faculties of 
communication.
Your voluntary cooperation will be greatly
appreciated. Please take a few minutes to fill in some 
background information about yourself and to answer the ten 
questions. Your identity will remain confidential. The data 
will be compiled and analyzed as group data. You will not 
be identified in any way. Please put the completed 
questionnaire inside the envelope provided and seal it.







Section you work in:
University you graduated from.
Faculty you graduated from.
1. Generally speaking, what level of English language 
proficiency do you need at work? Check one.
( ) native-like 
( ) advanced 
( ) intermediate 
( ) beginner
2. When you are using English at work, generally speaking 








n ever rarely o ften al way
( ) ( ) ( ) ( )
( ) ( ) ( ) ( )
( ) ( ) ( ) ( )
( ) ( ) ( ) ( )
( ) ( ) ( ) ( )
3. How often do you read the following types of material in 
English at work? Check one answer for each letter.
never rarely often al v/ays
a) correspondence ( ) ( ) ( ) ( )
b) professional material 
(journals, etc.)
( ) ( ) ( ) ( )
c) reports, proposals & 
their evaluations
( ) ( ) ( ) ( )
d) foreign newspapers ( ) ( ) ( ) ( )
e) instructions & manuals ( ) ( ) ( ) ( )
f) brochures ( ) ( ) ( ) ( )
g) advertisements ( ) ( ) ( ) ( )
h) other(s), please ( ) ( ) ( ) ( )
specify
4. How often do you do the following types of writinjg_in 
English at work? Check one answer for each letter.
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never rare 1y often al way
a) correspondence ( ) ( ) ( ) ( )
b) newswriting ( ) ( ) ( ) ( )
c) transcribing from 
foreign broadcasts
( ) ( ) ( ) ( )
d) reports, proposals 
S their evaluation:
( ) ( ) ( ) ( )
e) note-taking ( ) ( ) ( ) ( )
f) summarising 
(news, etc,) ( )
( ) ( ) ( )
g) other(s), please ( ) ( ) ( ) ( )
specify .........
5. How often do you listen to English speaker,s in
following situations at work? Check one answer for J
letter.
never rarely often always
a) on foreign broadcasts ( ) ( ) ( ) ( )
b) at seminars ( ) ( ) ( ) ( )
c) at meetings ( ) ( ) ( ) ( )
d) in interviews ( ) ( ) ( ) ( )
e) in conversations ( ) ( ) ( ) ( )
f) on the phone ( ) ( ) ( ) ( )
g) other(s), please ( ) ( ) ( ) ( )
specify
6. How often do you speak English in the following 
activities or situations at work? Check .gn^  answer for each 
letter.
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never rarely often always
a) presenting news ( ) ( ) ( ) ( )
b) interpreting oral communication
( ) ( ) ( ) ( )
c) at seminars ( ) ( ) ( ) ( )
d) at meetings ( ) ( ) ( ) ( )
e) in interviews ( ) ( ) ( ) ( )
f) in conversations ( ) ( ) ( ) ( )
g) on the phone ( ) ( ) ( ) ( )
h) other(s), please ( ) ( ) ( ) ( )
specify
7. How often do you do written translation of the following 
types of material (from English to Turkish p_r from Turkish
to English) at work? Check one for each 1etter.
never rarely often al way
a) correspondence ( ) ( ) ( ) ( )
b) news broadcasts ( ) ( ) ( ) ( )
c) professional material (journals, etc.)
( ) ( ) ( ) ( )
d) reports, proposals & their evaluations
( ) ( ) ( ) ( )
e) foreign newspapers ( ) ( ) ( ) ( )
f) instruction & manuals ( ) ( ) ( ) ( )
g) brochures ( ) ( ) ( ) ( )
h) advertisements ( ) ( ) ( ) ( )
i) other(s), please ( ) ( ) ( ) ( )
s p e c i f y
8. Do you have any other English language needs that I 
didn't ask about. Please explain here.
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9. Please add here any information or suggestions that you 
think would be useful in planning the curriculum for 
university English language instruction at 




İşyerinde İngilizce kullanma durumunda olan TRT 
personelinin İngilizce dil gereksinimleri üzerine bir 
araştırma yapıyorum. Cevaplarınız, İletişim Fakültelerindeki 
öğrencilerin İngilizce dil program içeriklerinin 
düzenlenmesine yardımcı olucaktır.
Gönüllü işbirliğiniz için size çok teşekkür ederiz. 
Özgeçmişiniz ile ilgili kısa bir bilgi ile on soruluk bölümü 
cevaplandırmak üzere bize birkaç dakikanızı ayırmanızı rica 
ediyoruz. Kimliğiniz kesinlikle saklı tutulacaktır. Veriler 
grup verileri olarak tasnif edilip analiz edilecektir. 
Kimliğinizin tanımı hiçbir şekilde yapılmayacaktır. Lütfen 
anketi doldurduktan sonra size verilen zarfa koyunuz ve zarfı 
yapıştırarak kapatınız.
Şayet sorularınız olursa, benimle 2232885 veya 3197714 









1. Genel olarak, işinizde ne düzeyde İngilizce bilmeniz 
gerekiyor? Bir tanesini işaretleyin.
( ) ana dil benzeri 
( ) ileri 
( ) orta 
( ) başlangıç
2. İşinizde İngilizceyi kullanırken, genelde aşağıdaki 
becerileri hangi sıklıkta kullanıyorsunuz? Her harf için bir 
seçenek işaretleyin.
asla seyrek sık sık daima
a) okuma ( ) ( ) ( ) ( )
b) yazma ( ) ( ) ( ) ( )
c) dinleme ( ) ( ) ( ) ( )
d) konuşma ( ) ( ) ( ) ( )
e) tercüme { ) ( ) ( ) ( )
3. İşinizde aşağıdaki İngilizce materyal tiplerinde okuma 
becerinizi hangi sıklıkta kullanıyorsunuz? Her harf için bir 
seçenek işaretleyin.
asla seyrek sık sık daima
a) yazışmalar ( ) ( ) ( ) ( )
b) mesleki materyal 
(dergiler, vs.)
{ ) ( ) ( ) ( )
c) raporlar, teklifler 
ve değerlendirmeleri
( ) ( ) ( ) ( )
d) yabancı gazeteler ( ) ( ) ( ) ( )
e) kullanma ve bakım 
el kitapları
( ) ( .) ( ) ( )
f) broşürler ( ) ( ) ( ) ( )
g) reklamlar ( ) ( ) ( ) ( )
h) diğer(leri), lütfen ( ) ( ) ( ) ( )
belirtiniz
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4. İşinizde aşağıdaki aktivitelerde yazma becerinizi hangi
sıklıkta kullanıyorsunuz? Her harf için bir seçenek
işaretleyin.
asla seyrek sık sık daima
a) yazışmalar { ) ( ) ( ) ( )
b) haber yazma ( ) ( ) ( ) ( )
c) kaydetme (yabancı 
radyo, TV)
( ) ( ) ( ) ( )
d) raporlar, teklifler, 
ve değerlendirmeleri
( ) ( ) ( ) ( )
e) not tutma ( ) ( ) ( ) ( )
f) özetleme
(haber, vs.)
( ) ( ) ( ) ( )
g) diğer(leri), lütfen ( ) ( ) ( ) ( )
5. İşinizde aşağıdaki aktiviteler veya durumlarda dinleme
becerinizi hangi sıklıkta kullanıyorsunuz? Her harf içiı
bir seçenek işaretleyin.
asla seyrek sık sık daima
a) yabancı TV, radyo 
yayınlarında
( ) ( ) ( ) ( )
b) seminerlerde ( ) ( ) ( ) ( )
c) toplantılarda ( ) ( ) ( ) ( )
d) röportajlarda ( ) ( ) ( ) ( )
e) sohbetlerde ( ) ( ) ( ) ( )
f) telefonda ( ) ( ) ( ) ( )
g) diğer(leri), lütfen ( ) ( ) ( ) ( )
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6. İşinizde aşağıdaki aktiviteler veya durumlarda konuşma 
becerinizi hangi sıklıkta kullanıyorsunuz? Her harf için bir 
seçenek işaretleyin.
asla seyrek sık sık daima
a) haber sunmada ( ) ( ) ( ) ( )
b) tercümede (sözlü) ( ) ( ) ( ) ( )
c) seminerlerde ( ) ( ) ( ) { )
d) toplantılarda ( ) ( ) ( ) ( )
e) röportajlarda ( ) ( ) ( ) ( )
f) sohbetlerde ( ) ( ) ( ) ( )
g) telefonda { ) ( ) ( ) ( )
h) diğer(leri), lütfen. ( ) ( ) ( ) ( )
belirtiniz
7. İşinizde çeviri yaparken (İngilizceden Türkçeye veya 
Türkçeden İngilizceye) aşağıdaki materyal tiplerini hangi 
sıklıkta kullanıyorsunuz? Her harf için bir seçenek 
işaretleyin.
asla seyrek sık sık daima
a) yazışmalar ( ) ( ) ( ) ( )
b) haber yayınları ( ) ( ) ( ) ( )
c) mesleki materyal 
(dergi, vs.)
( ) ( ) ( ) ( )
d) raporlar, teklifler 
ve değerlendirmeleri
( ) ( ) ( ) ( )
e) yabancı gazeteler ( ) ( ) ( ) ( )
f) kullanma ve bakım 
el kitapları
( ) ( ) ( ) ( )
g) broşürler ( ) ( ) { ) ( )
h) reklamlar ( ) ( ) ( ) ( )
i) diğer(leri), lütfen ( ) ( ) ( ) ( )
belirtiniz
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8, İşinizde İngilizceyi kullanırken benim burada değinmediğim 
herhangi başka bir alan varsa lütfen açıklayınız.
9. Alanınızla ilgili olan fakültelerde İngilizce dil 
programlarının düzenlenmesinde yararlı olabileceğine 
inandığınız ve eklemek isrediğiniz görüş, düşünce ve 
temennileriniz varsa lütfen burada belirtiniz.
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Appendix C
Interview Questions For the Managers at TRT
1. Please tell the name ol the department that you 
are heading?
2. Please explain the tasks concerning the English 
use in your unit.
3. Are there any changes or improvements going to 
take place in near future concerning the job types that 
require English use? How?
4. What kind of English would you like those people 
you would employ in the future to have? I would like you 
to start by telling me about the problems you have 
detected previously related to the English proficiency of 
those employed in your department up to now.
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Appendix D
TRT deki Birim Başkanları İçin 
Röportaj Soruları
1. Başında bulunduğunuz birimin adı nedir?
2. Biriminizde İngilizce kullanımına ilişkin görevleri 
lütfen açıklayınız.
3. Biriminizde, yakın gelecekte İngilizce kullanımı 
gerektiren iş tiplerinde bir değişiklik, bir gelişme söz 
konusu olucak mı? Ne şekilde?
4. İlerde yanınızda istihdam edeceğiniz elemanların ne 
tür İngilizce bilgisine sahip olmalarını isterdiniz? Daha 
önce yanınızda görev alan elemanların İngilizce bilgisi ile 




Handout Concerning the Eurovision News Unit of TRT
F:UR0V I S  TONJ h a b e r  IJNLTESi ; :
Eurovıslon Haber ünitesi’nin temel işlevini; Tu r k i ye ’ den d ı. s 
dünyaya haber görüntüleri iletmek ve dıs dünyadan da h a b e r  
-görüntülerini ♦sağlamak; bu yayınlar için gerekli her turlu 
•koordinasyonu ve tum yazismalari yapmak seklinde tanımIayahı1ırız.
Eurovision Haber ünitesi; Avrupa Yayin Birliği EBü'nun günlük haber 
alisverısı (EVNI) sonucu gerçeklesen yayınlarla ( mu 1 1 1 J a f: e r a I ) Türkiye’yi 
ilgilendiren önemli gelişmeler ve ziyaretler durumunda yurt dışına 
gönderilen TRT haber ekibinden yayın alarak ya da ekip gönderıImemıs ise y< 
kamera kiralayarak; ya da ilgili ülke televizyon kurulusundan talep 
ederek (unilateral) televizyon haberlerine haber gorutulerı sag l amaktadır . 
1992 yilinda yurt disindan toplam 408 tekyon1u (unı 1 a tera i ) yayın 
almis ve* 63 kamera ekibi k ı ra 1 anm i s 1 1 r . Bu yi l 23 Temmuz itibariyle 
al inan unilateral yayın sayısi 134'dur,
Flurovısıön Haber ünitesi; kısaca evn olarak adlandırılan günlük 
haber yayınlarına Türkiye'den haber görüntüsü önererek en basts 
habercilik geregını yerine getirirken Türkiye'nin dis politika^ 
siyasal; sosyal; ekonomik ve kültürel taaliye tlervnı dıs dünyaya 
duyurmaktad 1 r ,EVN yayınlarına 1992 yılında toplam 28S goruntu 
gec i İm 1. s t i r . Bu görüntülerden 231 'i haber goruntusı.ı ; geriye kalan
24 goruntu ise spor haber go r u t u 1 e? r ı у 1 e wtn ve. reuters 
haber ajanslarinin haber ler ıd ı r , TR’l' EVN yayí nl ar ina bu 
katkısıyla EBÜ üyesi 82 televizyon kurulusu ıcnuJe BBC 
İlci sırada yer almisti.r,Bu yi 1 23 Temmuz itibariyle E\
haber goruntu sayisi 132'yi bulmuştur.
t. V go r u n t u
d  n 
N ' e
s o  r'i r  a 
g e c: ı I. e n
Eu r o V V s i on Haber ün ı te s ı ; yaba nc ı t v kur u l u s 1 a r ı n ı n 'l'u r к iye' de n у ,ı у ı n 
geçmek i c ı n ba s vu r uda bulu nma l a r ı halı ncie gerek 11 koo г d ı n a s yon u 
saglama кtadLr. Cok sayıda yabancı tv kurulusunu ilgilendiren bir 
gelişme olması halir^ie -yayın ge^me r'ioktası- i teed poır.t) kurularak 
ge l en t a l e p 1 e r i kar s ı. 1 ama к t a d ı r . 1 9 *■) 2 yılı n<l a ya ba c i t v к 11 r ulu s I a r ı 
t o p .1 a m .■) 2 7 ya у ı n g e c t iler.
Muhasebe ve Malı isler Dairesi ' ncien aldığımız bı Icjıyr' rjr,).- e tai 
yayin 1 ardan yaklaşık uc milyar 6ü() mı J yon TL. gelir saglaf..Jı.
Bu yi l 24 Temmuz itibariyle yabancı tv kuruluşları THT'den tr>i;.iam
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198 yayın g^îctiler, EBU üyesi ya da üyesi olmayan yabancı kamu 
veya özel tv kuruluş iar iyla ^ Reuters 'I'V^ WTN cjıbı goruntu haber 
ajanslar inin arşiv görüntüsü talep etmeleri durumunda da EBU 
kurallari çerçevesinde bu talepleri karsı lanmaktadır.
EBU üyesi olmayan yabancı özel tv kuruluslari^ EVNl ' e geçilen 
TRT haber görüntülerinden EBU‘da uygulanan (sublıcence ) 
•sistemiyle ya rı3 r 1 anabi İmek ted i r 1 er . 1 99 2 yı 1 i nda TRT ' n i n bundan 
dolayı sagladigi gelir 126 bin 594 İsviçre frangıdır.
Ayrıca^ EVN'e geçilen görüntülerden yararlanması karsilıgı 
1992 yi linda WTW'e 5.510.Ü0 amerikan doları j REUTERS T V 'ye 
de 1.200.00 a me r i k a n doları fatura e d i 1 nıi .s t i. r . S u b 1 i c e n c: e 
sistemi dışında dört yabanci özel tv şirketine goruntu 
satisindan toplam 1.650.- İngiliz sterlıngı gelir sağlanmıştır
Eurovision Haber Ünitesi^ bu işlevlerini yerine getırıken 
EBU Cenevre Haber Merkezi^ EIUJ Wew York^ Washington ve 
Moskova · büro 1ar iyi a, turn EBU üyeleriyle^ öteki yabancı 
kamu ve özel tv kuruluş 1ariyla yoğun bir ilişki içinde 
bu 1unmaktadır.
Note. Because of time constraints and the fact that 
relevant information is in the text, this handout has not 
been translated into English.
